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INTRODUCTION  
 

Efforts to integrate social-emotional learning (SEL) into education have increasingly highlighted 

dance—particularly ballroom and other structured forms—as a promising approach. Empirical 

studies suggest that such programs can yield meaningful benefits for youth. For example, Baxter 

(2020) conducted a five-week study with 13 adolescents (ages 15–18) and found that ballroom 

dance interventions produced notable gains in self-awareness and self-management. Similarly, 

Pereira and Marques-Pinto (2017), in a quasi-experimental study of 45 students participating in 

the Experiencing Emotions afterschool program, reported significant improvements in self-

management and relationship skills. Practitioner-based evidence further supports these outcomes. 

Victorson, Spears, and Foshay (2022), through classroom observations across multiple semesters 

in Chicago public schools, demonstrated that intentional integration of SEL strategies in dance 

instruction enhanced students’ self-awareness, self-management, social awareness, relationship 

skills, and responsible decision-making, while also fostering a more positive classroom climate, 

stronger student reflection, and improved peer collaboration. 

Building on this evidence, the ConfiDANCE program was developed to bring the benefits of 

ballroom dance–based SEL to Clark County School District students. The program is adaptable 

for middle and high school settings and can be implemented both during school and in out-of-

school time (OST) programs. Its mission is to create a supportive environment where all 

students—including those who may be introverted or reserved—can thrive and shine. Through 

the joy of movement, ConfiDANCE fosters physical health, builds self-esteem, and strengthens 

social skills. These SEL competencies are recognized protective factors against suicide and key 

contributors to youth resiliency, helping participants better navigate adverse life events and other 

risk factors. The program also incorporates a cultural education component, introducing students 

to the origins of dances, including the customs and geographic contexts of diverse communities. 

By blending local and international dance styles, ConfiDANCE promotes cultural awareness and 

appreciation, expanding students’ understanding of the world. 

The program is supported by a highly qualified team with expertise in both ballroom dance and 

youth mental health. Dr. Knight and Dr. Haboush-Deloye, both professionally trained ballroom 

instructors and researchers, lead the initiative. Dr. Knight, the former Nevada Afterschool 

Network (NAN) Lead, has facilitated collaboration with OST partners to ensure smooth program 

adoption and implementation. Dr. Haboush-Deloye donates her time and expertise in OST 

implementation, evaluation, and program efficacy. Additionally, professional ballroom 

instructors have been trained in ConfiDANCE, extending the program’s reach into both school-

day and OST contexts. 

Purpose of the Evaluation 

The goal of this evaluation was to examine the implementation of ConfiDANCE in Title I 

schools during the 2024–2025 academic year. Specifically, the evaluation sought to assess 

changes in SEL competencies, student satisfaction, and overall program feasibility. 
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METHODOLOGY 
 

Participants 

Participants were middle and high school students attending four Title I schools in Clark County. 

Students ranged in age from 11 to 18 years and were enrolled in grades 6 through 12. The 

majority of participants identified as Hispanic/Latinx or African American. 

Measures 

Demographic Form. A brief form was used to collect participant age, grade, gender, and 

ethnicity. 

Panorama Social Emotional Learning (SEL) Survey. For this program, the Panorama Social 

Emotional Learning (SEL) Survey (Panorama, 2023), was used to determine an increase in SEL 

after attending the program. This survey is a validated tool to measure a variety of social and 

emotional competencies with versions that are developmentally appropriate for youth in grades 

3-5 and grades 6-12. This program’s survey incorporates 3 subscales of the Panorama SEL 

Survey’s 24 subscales, that are most relevant to this project. These subscales (listed below) 

consist of 19 items for youth in grades 6-12.  

•Grit: How well students are able to persevere through setbacks to achieve important 

long-term goals (not limited to academics), taking into account their experiences and 

identities: Grades 6-12 - 5 items. 

•Self-Awareness:  How well students consider the perspectives of others and empathize 

with them; Grades 6-12 – 8 items. 

•Emotion Regulation:  How well students regulate their emotions: Grades 6-12 - 6 items 

Post Satisfaction Survey. A post satisfaction survey, created by the program, included a few 

additional questions to assess the participants’ overall satisfaction with the program. Participants 

are asked to rate how much they liked the program on a scale from “Not at all” to “A tremendous 

amount.” They are also invited to explain why, and what they liked and disliked about the 

program and indicate how likely they are to recommend it to other students, using a scale from 

‘Not at all” to “Extremely likely.” 

Procedures 

ConfiDANCE was implemented as an eight-to-ten-week program consisting of weekly sessions 

lasting 45–60 minutes. Each session integrated ballroom and line dance instruction (e.g., Foxtrot, 

Waltz, Tango, Merengue, Salsa, Swing, Rumba, Cha Cha) with SEL content aligned to the 

program’s survey domains. Instruction emphasized grit, emotion regulation, and social 

awareness, and each session closed with handouts providing cultural context for the dances. 

To recruit schools, program staff contacted both returning and new partners. School principals 

were provided with formal requests, signed approval documents, and parent introduction letters. 
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Parents received informed consent forms outlining study procedures, benefits, and confidentiality 

assurances. 

During 2024–2025, ConfiDANCE was delivered at four schools: Delta Academy Middle School, 

Gibson Middle School, JD Smith Middle School, and Valley High School. A total of 70 sessions 

were implemented across two semesters. Instruction was delivered by trained professional 

ballroom dance instructors with support from the Nevada Institute for Children’s Research and 

Policy (NICRP) staff. Pre- and post-surveys were administered at the first and final sessions. 

Data Analysis 

Data were entered into SPSS and analyzed using both quantitative and qualitative methods. 

Descriptive statistics summarized demographics. Paired-samples t-tests examined changes in 

grit, emotion regulation, and social awareness. Frequency analyses described program 

satisfaction, and thematic analysis of open-ended responses captured student perspectives. 

RESULTS 
 

A total of 82 students participated across four sites: 42 middle school students and 40 high school 

students. Table 1 summarizes demographics, which reflected a diverse group of participants. 

 

       Table 1. Demographic Information 

 Total (82) Percent 

Location   

    Delta Academy – High School 25 30.5% 

    Valley High– High School 15 18.3% 

    JD Smith – Middle School 6 7.3% 

    RO Gibson– Middle School 36 43.9% 

Grade   

    6th 30 36.6% 

    7th 9 11.0% 

    8th 20 24.4% 

    9th 8 9.8% 

   10th 5 6.1% 

   11th 2 2.4% 

   12th 4 4.9% 

   Missing 4 4.9% 

Gender   

    Female 65 79.3% 

    Male 9 11% 

    Missing 8 9.8% 

Ethnicity   

    African American 15 18.3% 

    American Indian/Alaskan 

Native 

4 4.9% 

    Caucasian  2 2.4% 

    Hispanic 34 41.5% 

    Other 4 4.9% 
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    Multiple 20 24.4% 

    Missing 4 3.7% 

 

A paired samples t-test was conducted to evaluate changes in grit, emotional regulation, and 

social awareness from pre- to post-assessment.  

For grit, there was no significant difference between pre-test and post-test scores, t(20) = –1.52, 

p = .072 (one-tailed). For emotional regulation, results indicated no significant difference, t(20) 

= 0.44, p = .333 (one-tailed).For social awareness, there was also no significant difference 

between pre-test and post-test scores, t(18) = –0.83, p = .210 (one-tailed). 

Overall, the analyses revealed no statistically significant changes across the three domains 

following the intervention. 

Table 2. Descriptive Statistics for Pre- and Post- Assessments 

Outcome N Pre-Test M (SD) Post-Test M (SD) 

Grit 21 17.0952 (3.67294) 17.9048 (3.08066) 

Emotional Regulation 21 19.9048 (4.52664) 19.5238 (3.61413) 

Social Awareness 19 29.5263 (4.67105) 30.5789 (5.74762) 

 

Table 3. Paired Samples t-Test Results (One-Tailed p-values) 

Outcome 
Mean 

Difference 

Std. 

Deviation 

Std. 

Error 

95% CI of 

Difference 
t df 

p (one-

tailed) 

Grit –0.81 2.44 0.53 –1.92, 0.30 –1.52 20 .072 

Emotional 

Regulation 
0.38 3.98 0.87 –1.43, 2.19 0.44 20 .333 

Social 

Awareness 
–1.05 5.56 1.28 –3.73, 1.63 –0.83 18 .210 

Although the results were not statistically significant, 29 students completed the post-program 

satisfaction survey. Overall, every student reported enjoying the program. Specifically, 58.6% 

indicated they liked the program “a tremendous amount,” while 27.6% said they liked it “quite 

a bit.” In addition, 96% stated they would recommend the program to another student, with 

78.6% saying they were extremely or quite likely to do so. 

When asked what they enjoyed most, the most common responses highlighted that the program 

was fun, provided opportunities to dance, and offered the chance to learn new skills. Students 

explained: 

• “I liked it because I got to learn new dances with my friends and it just gave me a boost 

of confidence and it was just so much fun.” 
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• “I liked that we could express ourselves and be ourselves.” 

• “I like it because you get to express your emotions by dancing.” 

When asked about aspects they did not like, students most often mentioned the limited number of 

boys in the program and not having enough time to fully learn the dances. Several also wrote that 

there was nothing they disliked. For example: 

• “We did not get a chance to practice more and by the time I got used to new dance steps 

the class was over.” 

• “We don’t have that many boys.” 

• “What I don’t like about this program is nothing…because it was fun.” 
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DISCUSSION 

The continuation of ConfiDANCE during the 2024–2025 school year demonstrated both promise 

and challenges. Expansion to additional schools and an increased number of participants suggest 

strong interest and feasibility. However, inconsistent student attendance—common in afterschool 

programming—limited program continuity and reduced opportunities for impact. Prior research 

on OST programs similarly highlights attendance as a key determinant of outcomes (Vandell et 

al., 2015). 

Program fidelity also emerged as an area for refinement. While instructors successfully delivered 

dance content, some prioritized choreography at the expense of SEL integration. Because SEL is 

central to the program’s mission, this imbalance risks undermining intended outcomes. As noted 

in arts-based SEL literature, staff training and clear fidelity guidelines are critical to ensuring 

developmental goals remain central (Jones & Doolittle, 2017). 

Evaluation efforts were further constrained by incomplete data collection, as many students did 

not complete post-assessments. This was largely due to inconsistent attendance and session 

cancellations. While satisfaction data confirmed student enthusiasm, the lack of consistent 

outcome data restricted the ability to evaluate program effectiveness with rigor. 

Future Recommendations 

Moving forward, several strategies may strengthen program delivery and evaluation. First, 

improving attendance and retention should be prioritized. Collaborating with schools to address 

scheduling conflicts, transportation barriers, and competing demands may help. Engaging 

parents and school staff to reinforce the importance of consistent participation could also 

promote retention. 

Second, greater emphasis is needed on instructor preparation. Training should highlight practical 

strategies for weaving SEL principles into dance instruction and maintaining fidelity to program 

objectives. Recruiting instructors with youth development experience or strengthening 

professional development opportunities may help ensure SEL outcomes remain central. 

Third, evaluation practices should be adapted to improve completion rates. Embedding 

assessments into the school day or integrating shorter reflective tools during sessions could 

reduce attrition. Supplementing quantitative surveys with qualitative data (e.g., journals or 

weekly reflections) may also capture meaningful outcomes even when attendance is inconsistent. 

Finally, sustainability and scalability should be considered. The strong positive feedback from 

students affirms program value and provides a foundation for advocacy with funders and school 

partners. However, embedding ConfiDANCE into the school day may ultimately reduce barriers 

to participation, increase fidelity, and align outcomes with broader educational goals. 
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COMMUNITY ENGAGEMENT 

In addition to its school-based implementation, ConfiDANCE extended its reach into the broader 

community. Program staff partnered with downtown Las Vegas community centers to provide 

free ballroom dance sessions for low-income youth and families. While scheduling conflicts 

limited delivery to one site, the Pearson Community Center successfully hosted two sessions. 

The first session, held June 24, 2025, served 12 youth ages 13–18 and was led by Dr. Amanda 

Haboush-Deloye with support from professional dance instructor Gail Michel-Parsons. The 

youth enjoyed the session and therefore two additional sessions were scheduled for July and the 

instructors were invited to help the youth choreograph a lip sync routine that was to be 

performed at the end of the summer. These sessions offered participants opportunities to build 

confidence, strengthen SEL skills, and engage in culturally enriching physical activity. Based on 

these interactions the staff at the community center have asked the instructors to provide some 

classes in the Fall to increase exposure to ballroom dance for both youth and senior populations.  

Though modest in scale, these community efforts demonstrated the adaptability of the 

ConfiDANCE model beyond schools and underscored the importance of partnerships in 

extending arts-based SEL programming to underserved populations. 

 

CONCLUSION 

The 2024–2025 implementation of ConfiDANCE highlights both the potential and the 

challenges of integrating ballroom dance–based SEL into educational and community contexts. 

While statistical analyses did not reveal significant improvements in grit, emotion regulation, or 

social awareness, student feedback strongly affirmed the program’s value in fostering enjoyment, 

self-expression, and confidence. 

Program expansion and positive reception demonstrate feasibility, yet persistent challenges with 

attendance, fidelity, and evaluation highlight the need for refinement. Future iterations should 
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prioritize consistent participation, enhanced instructor training, and more robust evaluation 

strategies. 

The community engagement component further illustrated the program’s adaptability and 

relevance for diverse audiences. Together, these findings suggest that with continued refinement, 

ConfiDANCE has the potential to serve as a model for culturally responsive, arts-based SEL 

programming that promotes youth resilience, builds community, and contributes to both 

educational and public health goals. 
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